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Introduction

© Capoeira4Refugees | 2016

Since its inception in Syria in 2007, Capoeira4Refugees 
(C4R) has used capoeira, a Brazilian artform that 
combines music, sport, and play, to reach out to 
thousands of children and youth affected by conflict. 
C4R creates safe spaces for young people to come 
together to promote health and wellbeing and boost local 
leadership and community engagement skills. 

To date, C4R has coached trainers in Syria, Palestine, 
and Jordan. These trainers have developed skills to 
teach and identify a new generation of capoeira trainers. 
To continue supporting their work, C4R developed the 
Capoeira Changemakers Programme (CCP). Designed 
as an alternative education initiative, the CCP aims to 
reinforce local and civic leadership by investing in local 
t rainers as ‘Changemakers’ wi thin their own 
communities. In turn, the Changemakers magnify the 
impact of capoeira and create long-term change by 
guiding talented trainers and mentoring children and 
adolescents. 

This curriculum seeks to increase the Changemakers’ 
knowledge in areas such as protection, life skills, and 
teaching. The modules are tailored for capoeira trainers 
working in conflict-affected contexts and reinforce the 
importance of mainstreaming protection and gender into 
the Changemakers’ projects. Each module and activity is 
designed to encourage discussion and reflection; and 
the result of the activities will be used to improve CCP 
programming for future Changemakers and C4R 
trainers.
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Overview
The curriculum is designed to guide Capoeira4Refugees staff and 
facilitators to equip fellows of the Capoeira Changemakers Programme 
(CCP) with necessary competencies.  

General objectives of curriculum: 

• To boost the capacities of fellows to provide support to young people 
impacted by conflict. 

• To amplify the impact of social capoeira projects in the fellows’ 
communities.  
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Using the Curriculum 
The curriculum begins with an introduction that contextualizes the CCP 
programme and provides an overview of the competencies covered.  

After the introduction, the curriculum is divided into four main chapters, which 
correspond to the main competencies:  

Chapter 1 – Programme Foundations 
Chapter 2 – Protection 
Chapter 3 – Life Skills 
Chapter 4 – Social Capoeira 

The competencies are divided into modules that focus on particular sub-
competencies. Each module identifies the sub-competency and objectives, 
followed by activities. Each ends with self-evaluation questions for fellows to 
check their understanding, followed by a list of resources needed and 
references, if used. Some modules include Modifications that can be made, 
depending on where and how the module is implemented. Tips for modification 
are by no means exhaustive, but should give the facilitator an idea of how to 
adapt the lesson. Factors to consider for modification include:   

•   Access to internet connection 
•   Group or individual training 
•   Remote or in-person training  
•   Fellows’ schedules English language ability Local sensitivities  

After the four main chapters, there are evaluation forms as well as a list of 
documents consulted. All materials, handouts and links to presentations are 
included in the Appendix. The C4R Teaching Guide will be in a separate, 
accompanying document.
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There are four core competencies and each one is comprised of sub-competencies. 

Framework of Competencies

Programme		
Founda-ons		

Protec-on	

Life	Skills	

		
Social		

Capoeira	

•  Protec(on	Founda(ons		
•  Child	Protec(on	Founda(ons		
•  Child	Protec(on	Principles		
•  Gender-Based	Violence	in	Emergencies	
•  Gender-Sensi(ve	Environments		
•  Referral	Pathways	and	Partnership	Mapping	Psychological	First	Aid		
•  First	Aid	Care	

•  Capoeira	Teaching	Guide		
•  Trainers’	Du(es		
•  How	to	Structure	a	Class		
•  Class-Related	Issues		
•  Ideas	for	Ac(vi(es	

•  Welcome	and	Introduc(on	to	C4R		
•  Introduc(on	to	CCP	
•  Developing	Personal	Goals	
•  Handbook	for	Changemakers		
•  Monitoring	&	Evalua(on	tools	Guide	on	Using	Dharma	

•  Developing	an	Ac(on	Plan		
•  PPs	Community	Resources	&	Mobiliza(on		
•  Elevator	Pitch		
•  Public	and	Discreet	Outreach		
•  C4R	Social	Media	Handbook		
•  Social	Media	for	Social	Change	
•  	Social	Media	and	Fundraising	
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Facilitation Guide 
C4R commits to protection mainstreaming throughout all of its programs. Therefore, 
each section of the competency will include a Facilitator’s Guide to maximize the 
protective impact of programming. The guide provides suggestions on how to increase 
protection awareness and relevance for fellows in each module. It also serves as a 
reminder that all C4R-related activities strive to enhance safety and dignity of program 
participants, and seek to promote and protect their human rights without contributing 
to or perpetuating discrimination, abuse, violence, neglect and exploitation.  

© Capoeira4Refugees | 2016
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Using the Curriculum

Some modules include Facilitator Notes, with propositions to help staff teach the 
module. Other tips for facilitators include: 

• Prepare for the module (know the content, prepare the materials and 
space) 

• Create a supportive atmosphere, encourage participation, manage the 
time 

• Vary discussion and brainstorming techniques  
• Distribute handouts/questions to fellows before the module if possible 
• Keep notes of all discussions to refer back to 
• Modify modules based on the considerations above   

Facilitation Notes 

Post-Module Evaluation 
The Post-Module Evaluation should ideally be administered at the end of each 
module to obtain feedback about the activity, and should not take more than 5-10 
minutes. The evaluation aims to: 

•   Evaluate module’s instructional design and effectiveness 
•   Gather feedback from fellows regarding their learning experience 
•   Gather feedback on how to strengthen future modules
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Competency A 
Facilitation Guide 

The Capoeira Changemakers Programme (CCP) supports capoeira trainers who work 
with underserved children, youth, and young adults. It is very likely that many of the 
fellows themselves have lived through conflict and displacement. Therefore, it is 
important to recognize and respect their experience and knowledge on the practical 
application of protection principles.  

This program seeks to enhance both their theoretical knowledge of protection, and their 
awareness of how they can continue to mainstream protection in their work. The modules 
in the following section serve as an orientation to Capoeira4Refugees (C4R) and the 
CCP. Though not explicit, protection concepts are embedded within each module.  
 
In the following activities, draw out some of the concepts and highlight them: 

• How do they see themselves fit within the overall provision of protection-
related services as a Changemaker fellow? 

• Do they agree with C4R’s policies and expectations? Are the portions that 
that they think might be harmful or have unintended consequences to 
themselves or the people they work with? 

• Is the M&E approach appropriate for the context they work in? Why or why 
not?  
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           A. Programme Foundation

Main competence: The fellow will be able to acquire a foundational understanding of the organization, 
describe personal and professional expectations, and use C4R’s monitoring and evaluation tools.


MODULES AND ACTIVITIES COMPETENCIES

A-1		Describe	C4R’s	
mission	and	programs	

A-2	Explain	CCP	
objec=ves	and	
expecta=ons	

A-3	Formulate	
personal	goals	

A-4	Define	C4R’s	
policies	and	
expecta=ons	

	

A.-5	Use	monitoring	
and		evalua=on	tools	

A-5	Module	1:	Monitoring	and	Evalua=on	Tools	

A-5	Module	2:	Guide	On	Using	Dharma	

A-1	Module	1:	Welcome	&	Introduc=on	to	C4R	
Ac$vity	1	–	Introduc$on	to	C4R	

A-2	Module	1:	Introduc=on	to	CCP	
Ac$vity	1	–	What	is	change?	
Ac$vity	2	–	What	does	it	mean	to	be	a	Changemaker?	
Ac$vity	3	–	CCP	Competencies	

A-3	Module	1:	Developing	Personal	Goals	
Ac$vity	1	–	Pre-programme	evalua$on	
Ac$vity	2	–	Developing	SMART	goals	

A-4	Module	1:	Handbook	for	Changemakers		
Ac$vity	1	–	C4R’s	policies	&	expecta$ons		

A-5	Module	1:	Monitoring	and	Evalua=on	Tools	
Ac$vity	1	–	M&E	approach	&	tools	
Ac$vity	2	–	Most	Significant	Change	Technique	
		
A-5	Module	2:	Guide	On	Using	Dharma	
Ac$vity	1	–	Dharma	guide	
Ac$vity	2	–	Dharma	applica$on	prac$ce	
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A-1 Module 1:
WELCOME AND INTRODUCTION TO C4R

Competence 
To describe C4R’s mission and programs

Objectives
• To define C4R’s mission 
• To explain C4R’s programs

Activity 1 – Introduction to C4R (30-45 min)  

1. Introduce yourself as the facilitator and have fellows introduce themselves. If 
the workshop is in person, play a quick icebreaker/warm-up activity. Explain to 
fellows how the workshops will be structured, what materials they will need, etc. 


2. Share and go over a document with C4R’s mission and programs or use an 
available presentation. The presentation/handout should be brief and answer: 


•	 What does C4R do? 

•	 Where does C4R work? 

•	 Who does C4R serve? 

•	 What is C4R’s impact?


3. Have fellows describe their capoeira projects in detail and discuss how it fits 
with C4R’s mission and programs. 


Resources
Presentation on C4R or handout

Evaluation: Self-Check Test
1. What is C4R’s mission?
2. What are C4R’s main programs?
3. How does my social capoeira project align with C4R’s mission and programs?

Modification: If it is a group exercise, encourage fellows to ask questions or comment 
on each other’s projects and not just their own.
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2. Have fellows discuss their mind maps and provide more explanation. Ask them:

• Which words or concepts can be grouped together because they’re similar?
• Was it easy/difficult to come up with ways to describe ‘change’?

Activity 1 – What is change? (20 min) 
1. Before the workshop, have fellows individually create a visual mind map to describe 
the meaning of the word ‘change’ using words or images. (see example 1) 

Share the maps with all fellows so they can see each other’s and refer to it throughout 
the program.

A-2 Module 1: INTRODUCTION TO CAPOEIRA CHANGEMAKERS 
PROGRAMME

Competence 
To explain Capoeira Changemaker Programmes (CCP) objectives and 
expectations

Objectives
• To describe the meaning of the words ‘change’ and ‘Changemaker’
• To define CCP’s objectives 

Modification: This exercise can also be done with a group and in-person by writing the 
word ‘Change’ on a board and having everyone contribute using sticky notes. 
Alternatively, this can be done through a shared screen if the training is conducted with 
the group online.

Modification: If it is a group exercise, ask fellows to feedback on each other’s maps 
by asking: What are the similarities/differences across the maps?
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Activity 2 – What does it mean to be a ‘Changemaker’? (20 min) 
1. Tell fellows now that they have discussed ‘change’, it is time to dig deeper into the 
meaning of ‘Changemaker’. Before the workshop, have fellows draw a human being 
that represents what it means to be a ‘Changemaker’. This can be done digitally or on 
paper. Tell fellows not to worry about being a good artist. (See example 2.) 
 
Have them consider: 

• Is a Changemaker male/female?
• What is a Changemaker wearing? Carrying? 
• What is a Changemaker thinking about? 
• What does a Changemaker know? Like?
• Where is a Changemaker? 

Modification: If it is a group exercise, ask fellows to create the visual together. 

2. Have fellows explain their drawings. Then ask them:

• Was it easy/difficult to come up with ways to describe a ‘Changemaker’ 
• Provide an example of someone you would describe as a Changemaker. What    

qualities does he/she have that’s represented in your drawing? 

Modification: If it is a group exercise, ask fellows to feedback on each other’s 
drawings by asking: What do the drawings have in common? What stood out to you 
about someone else’s drawing? 

Share the visuals with all fellows so they can see each other’s and refer to it at 
the end of the program.

Activity 3 – CCP competencies (20 min) 
1. Share a simplified version of CCP’s curriculum framework. 

2. Have fellows read the framework out loud. Stop after each competency and 
provide more explanation and check for any questions about the topics that will 
be covered. 

Evaluation: Self-Check Test
1. What is change?
2. What is a changemaker?
3. What are CCP’s goals/objectives?
4. What are the competencies I will learn more about? 

Resources
• Change and Changemaker facilitator’s handout
• CCP Core Competencies handout
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A-3 Module 1: DEVELOPING PERSONAL GOALS 

Competence 
To formulate personal goals 

Objectives
• To describe the skills, knowledge and experiences fellows hope to gain 
• To connect CCP objectives with personal goals  

Activity 1 – Pre-Program Evaluation (60 min) 
1. Administer the CCP Pre-Program Evaluation

2. Tell fellows that they will also be doing a CCP Post-Program Evaluation towards the 
end of the orientation.

Activity 2 – Developing SMART Goals (20 min) 
1. After the Pre-Program Evaluation, tell fellows that they will build on the evaluation but 
focus more on personal goals for their project. When developing goals, using the 
SMART format is helpful.

S - pecific
M - easurable
A - ttainable
R - ealistic
T - ime bound

2. Ask fellows to brainstorm what their personal goals are for their social capoeira 
project. As much as possible, goals should be SMART. 

E.g.: I want to raise $500.00 by May 2017; I want to double the number of fellows who 
attend my classes by December 2017, etc. 

Modification: If it is a group exercise, ask fellows to share their goals with everyone.

4. Encourage fellows to save their goals, as they will refer to them during the Action Plan 
module (C-1 Module 1). 

Evaluation: Self-Check Test 
1. What are SMART goals?
2. What are my personal SMART goals for my social capoeira project?

Resources
CCP Pre-Program Evaluation (to be administered by the C4R Monitoring and Evaluation 
team).
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Competence 
To define C4R’s policies and expectations  

Objectives
• To review C4R’s organizational policies
• To understand C4R’s expectations for fellows

A-4 Module 1: HANDBOOK FOR CHANGEMAKERS

Activity 1 – C4R’s policies and procedures (30-45 min)
1. Facilitate C4R’s Handbook, which covers policies and expectations for 
Changemakers.

Evaluation: Self-Check Test
1. What are C4R’s organizational policies?
2. What are C4R’s expectations for fellows? 

Resources
• C4R Changemaker Handbook
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A-5 Module 1: MONITORING AND EVALUATION TOOLS

Competence 
To use monitoring and evaluation tools

Objectives
• To explain C4R’s approach to monitoring and evaluation 
• To describe and practice C4R’s Most Significant Change technique

Activity 1 – M&E approach and tools (20 min)
1. Facilitate C4R’s  ‘Introduction to Monitoring & Evaluation’ presentation, which covers:

1. What is M&E?
2. Purpose of M&E
3. C4R’s Approach
4. C4R’s M&E Tools
5.What Do YOU Do?

Activity 2 – Most Significant Change (MSC) Technique (40 min) 
1. Facilitate C4R’s ‘A Brief Guide To The Most Significant Change Technique’ 
presentation, which covers the What, Why, Who and How of MSC.

2. Practice the MSC technique: 
• Take 5 minutes to think about a student in class you have taught. Think about how 

the student has progressed over time.
• Write down your thoughts. Change the student’s name for confidentiality.

Modification: If it is a group exercise, have fellows share their stories with everyone 
and provide opportunities for them to comment or ask each other questions. 

Evaluation: Self-Check Test
1. What is M&E?
2. What is C4R’s M&E approach and tools?
3. What is the MSC technique and how does it work?

Resources
• C4R ‘Introduction to Monitoring & Evaluation’ presentation
• C4R ‘A Brief Guide To The Most Significant Change Technique’ 

presentation
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Evaluation: Self-Check Test  
1.	 What is Dharma and how does it work?

2.	 What data does C4R expect me to gather with Dharma? 


Resources 
• Dharma: C4R’s Mobile-based Attendance System Presentation 

Competence 
To use monitoring and evaluation tools

Objectives
• To use Dharma to track student attendance and location data in real 

time
• To apply basic data management and analysis

Activity 1 – Dharma guide (30 min)
1. Facilitate the ‘Dharma’ presentation on using C4R’s mobile-based attendance system.

The guide covers:

1. How to count students
2. Gathering real-time attendance/location data
3. Systematic data management and analysis
4. Application to Changemakers Programme

A-5 Module 2: GUIDE ON USING DHARMA



B-1 Protection Module 1 | Activity 1

10

Checkpoint: The fellow has acquired a foundational understanding of 
the organization, described personal and professional expectations, 
and used C4R’s monitoring and evaluation tools.
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Competency B 
Facilitation Guide 

Protection principles underline the core of C4R’s work. In this section, fellows will be 
participating in training that delves into protection concepts such as child protection, 
gender-based violence, referral mechanisms, and psychological first aid.  

This section highlights how the CCP strives to mainstream protection in all aspects of 
programming. While protection concepts can be theoretical, the facilitator can increase 
relevance by asking fellows to share stories from their own experience. Here are some 
questions that could be added to each of the modules: 

• Have you changed the way you work due to concerns about your own safety 
and wellbeing? How about for your students? 

• How do you see yourself contributing to a child’s rights? Have you witnessed 
cases of discrimination in you work? Who is being discriminated and how?  

• Do you think capoeira helps build resilience? Why and how?  
• Do you conduct separate classes for boys and girls? Why or why not?  
• Have you faced any protests over the participation of girls in your classes? 

What were they and how did you handle it?  
• Have you referred anyone from your class to another organization or 

professional? What was the circumstance?  
• Have you taken a First Aid course? Did you feel that it helped you in your work? 
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B. Protection

Main competence: The fellow will be able to describe and analyze core protection principles in order to 
mitigate, prevent and respond to conditions and needs.  


					B-3	Module	1:	Gender-Based	Violence	in	Emergencies	
					Ac$vity	1	–	What	is	gender-based	violence?		
					Ac$vity	2	–	Gender	norms		

B-1	Module	1:	Protec=on	Founda=on	
Ac$vity	1	–	What	is	protec$on?	
Ac$vity	2	–	What	is	protec$on	mainstreaming?	
	
	

B-2	Module	1:	Child	Protec=on	Founda=on	
Ac$vity	1	–	What	is	child	protec$on	in	emergencies?	
Ac$vity	2	–	Legal	basis	for	child	protec$on	
Ac$vity	3	–	Conven$on	on	the	Rights	of	the	child	

B-3	Module	2:	Gender-Sensi=ve	Environments	
Ac$vity	1	–	Safe	spaces	for	women	and	girls		
Ac$vity	2	–	Mi$ga$on	and	service	mapping	for	GBV	
		

B-4	Module	1:	Referral	Pathways	and	Partnership	Mapping	
Ac$vity	1	–	Recognizing	abuse		
Ac$vity	2	–	Referrals	
Ac$vity	3	–	Partnership	mapping		

B-5	Module	1:	Psychological	First	Aid	
Ac$vity	1	–	What	is	psychological	first	aid?	
Ac$vity	2	–	Providing	psychological	first	aid		

B-1	Describe	
protec=on	principles	
and	mainstreaming	

B-2	Describe	child	
protec=on	principles	

and	issues	

B-3	Discuss	gender-
based	violence	and	
gender-sensi=ve	
environments		

B-4	Iden=fy	referral	
mechanisms	and	
service	providers	

B-5		Explain	
psychological	first	aid	

principles	and	
methods	

B-6		Apply	first	aid	
care	

B-2	Module	2:	Child	Protec=on	Principles	
Ac$vity	1	–	Strengthening	children’s	resilience	
Ac$vity	2	–	What	are	protec$on	issues?	
Ac$vity	3	–	C4R	child	protec$on	policy	
	

B-6	Module	1:	First	Aid	Care	
Ac$vity	1	–	Red	Cross	first	aid	training		
	

MODULES AND ACTIVITIES COMPETENCIES
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Activity 1 – What is protection? (30 min)
1. Ask fellows to think about and then write out what does protection means to them.

B-1 Module 1: PROTECTION FOUNDATIONS

Competence 
To describe protection principles and issues 

Objectives
• To understand protection and its key concepts
• To define the term mainstreaming, and protection mainstreaming

Facilitator’s Note: You can ask fellows to think about the word and the instances they 
protected or have felt protected by someone. 

1. Read aloud or provide fellows with the Inter-Agency Standing Committee (IASC) 
definition of protection.

“All activities aimed at obtaining full respect for the rights of the individual in 
accordance with the letter and the spirit of the relevant bodies of law (i.e.: 
human rights law, international humanitarian law, refugee law).” Inter-Agency 
Standing Committee (IASC) 

2. Ask fellows to compare their understanding of protection and the IASC definition. 
• What are the similarities?
• What are the differences?

3. During the discussion, highlight words or concepts that align with protection 
principles:

• Human rights based approach – Promote respect and advocate for human 
rights, and ensure participation from the people you work with

• Do no harm – Avoid exposing people to further harm as a result of your 
actions

Facilitator’s Note: These principles will be further discussed in the child protection 
modules.

5. In what ways do you think protection is relevant to your work as a fellow?
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Activity 2 – What is protection mainstreaming (20 min)
1. Provide fellows with the key concepts of mainstreaming. Use these key words:

• An approach 
• Incorporating a protection concept in what you do 
• Does not change what you do, but how you do it

2. Recap the principles of protection from the earlier activity, and provide them with this 
definition:

“The process through which fundamental human rights principles, including non 
discrimination, meaningful access and safety and dignity are recognized and 
realized in program design and implementation.” International Rescue Committee’s 
definition of protection mainstreaming

Highlight key points:

• Ensuring non discrimination and meaningful access to assistance and services
• Prioritizing the safety and dignity of beneficiaries
• Seeking a meaningful engagement with other stakeholders
• Developing the self-protection capacities of communities (participation and 

consultation)

3. Share with the fellows these examples of protection mainstreaming. Ask fellows 
what concepts are mainstreamed and why:

• A water and sanitation NGO may change the design of toilets to ensure that 
persons with disabilities and elderly persons can access them

• A food distribution program may change the time of distribution to earlier in the 
day so women and girls can collect food and get home before dark to ensure 
their safety

4. Ask fellows if they have altered the way they work due to concerns about their 
students’ safety or wellbeing. If yes, discuss why and how they do it.

Evaluation: Self-Check Test 
1. What is the definition of protection?
2. What is the definition of mainstreaming?
3. How can you mainstream protection?

Resources
• International Rescue Committee Protection Mainstreaming Training Facilitator’s 

Guide
• Protection Cluster Guidance and Checklist on Protection Mainstreaming

References
• International Rescue Committee, 2013, Protection Mainstreaming Training 

Facilitator’s Guide, Module 1 
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B-2 Module 1: CHILD PROTECTION FOUNDATIONS

Competence 
To describe child protection principles and issues 

Objectives
• To define child protection in emergencies
• To understand the legal basis for child protection 
• To describe the Convention on the Rights of the Child (CRC) and its 

guiding principles 

Modification: If it is an in-person group exercise, write the definition on a board. 

Modification: If it is an in-person group exercise, write the definitions on a board 
or provide a handout. 

Activity 1 – What is child protection in emergencies? (15 min)

1. Read aloud the below definition of child protection:

“Child protection consists of reducing physical threats to children.”

2. Ask fellows to read the definition above and then ask them:

•   What is your opinion about the definition?  
•   What are the strengths/weaknesses of the definition?  
•   What is missing from the definition?

3. Provide fellows with the definition of child protection:

“The prevention of and response to abuse, neglect, exploitation and violence 
against children.” (Minimum Standards for Child Protection in Humanitarian Action, 
Child Protection Working Group).

4. Ask fellows what they think about this definition in relation to the discussion about the 
previous definition. You can use the same discussion questions as above. 

Activity 2 – Legal basis for child protection (15 min) 
1. Tell fellows that when we discuss child protection, it is grounded in an international 
legal framework that is comprised of international human rights law, humanitarian law 
and refugee law.  Read the brief definitions below:

International human rights law – sets out the rights of persons, and applies both in 
peacetime and in conflict. 
International humanitarian law – regulates the behavior of different parties during 
conflicts and provides special protection for civilians.
International refugee law – deals with the rights and protection of refugees
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2. Ask fellows if they know of any examples of international human rights law or 
guiding principles or declarations that are based on law. The facilitator can have 
some basic information about each of these for his/her own notes. 

i.e. Convention on the Rights of the Child, Convention Against Torture, 
Convention on the Elimination of Discrimination Against Women, etc.

3. Ask fellows if they know of any examples of humanitarian law
i.e. Geneva Conventions

4. Ask fellows if they have a definition for “refugee”. Refugees are individuals 
who: 

• Are outside their country of nationality or normal residence
• Have a well-founded fear of persecution because of their race, religion, 

nationality, membership of a particular social group or political opinion
• Cannot or do not want to be protected by that country, or to return there, 

for fear of persecution

Activity 3 – Convention on the Rights of the Child (45 min) 
1. Explain to fellows that they will be going over one of the examples of 
international human rights law, which is the Convention on the Rights of the 
Child, because it is a crucial and instrumental Convention. Distribute the CRC 

Facilitator’s Note: “Survival and Development” is another guiding principle, 
but below we are discussing “Do No Harm” in more detail because of its relevance 
for fellows. 

A. Best Interests of the Child 
Using the handout, go over the definition, case study and discussion questions.

B. Non-Discrimination
Using the handout, go over the definition and discussion questions. 

C. Do No Harm
Using the handout, go over the definition, case studies and discussion questions.

D. Participation
Using the handout, go over the definition. 

Modification: If it is a group exercise, have participants discuss the examples and 
case studies together and encourage discussion and debate.  

Facilitator’s Note: There is no right or wrong answer for the case studies. 
The purpose is to spur discussion and thinking about the guiding principles. 



B-2 Protection Module 1 | Activity 3

Capoeira4Refugees 17

2. Recap the guiding principles and tell fellows that these are foundational principles to 
learn and apply in any child protection situation.  

Evaluation: Self-Check Test 
1. What is the definition of child protection?
2. What are legal frameworks for child protection? 
3. What is the CRC and some of its guiding principles? 

Resources
• CRC guiding principles and discussion questions handout

References
• Save the Children, 2012, Training Manual: What is Child Protection? Module 1
• Save the Children, 2012, Training Manual: Incorporating Core Guiding Principles 

into Child Protection. Module 2
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Activity 1 – Strengthening children’s resilience (20 min) 
1. Tell fellows to write the word “resilience” on a piece of paper. Now tell them to 
write all the OPPOSITE meaning words/phrases that come to mind.

E.g.: Resilience = not flexible, can’t bend, hard, breaks, etc.

Modification: If this is a group exercise, write the word ‘resilience’ on the board and 
have fellows call out words or write them on sticky notes. 

2. After a few minutes, tell fellows to share what they have. They have come up with 
words that describe what resilience is NOT. Now as a group, tell them to come up with 
a definition of what resilience IS. 

3. Provide the definition of resilience on a handout and compare the definition with the 
group definition. Ask fellows:

• What do they have in common? 
• What was missing? 

“This refers to the ability of individuals, communities or countries to anticipate, 
withstand and recover from adversity – be it a natural disaster or crisis. 
Resilience depends on the diversity of livelihoods, coping mechanisms and life 
skills such as problem-solving, the ability to seek support, motivation, optimism, 
faith, perseverance and resourcefulness.” (Minimum Standards for Child Protection)

4. Tell fellows that part of creating a protective and enabling environment is 
strengthening people’s resilience. People are more vulnerable when they face multiple 
risks and have few protective factors (such as living in caring home, having supportive 
friends, having skills to seek help or problem-solve, etc.). Resilience arises when 
people have more protective factors than risk factors. As fellows, it is important to 
strengthen protective factors that reinforce people’s resilience.  

B-2 Module 2: CHILD PROTECTION PRINCIPLES

Competence 
To describe child protection principles and issues 

Objectives
• To discuss strengthening children’s resilience 
• To identify protection issues 
• To understand C4R’s child protection policy
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This means programming that:

• Acknowledges children and youth as positive contributors
• Acknowledges their assets and strengths
• Taps into positive coping mechanisms
• Develops positive skills and knowledge  

5. Discuss the following questions with fellows:

• Is strengthening resilience currently addressed in your community or in your 
project? If so, how? How could it be improved? If not, what are some approaches 
that could be taken to incorporate this?

• Can you provide examples of activities in your project or community that address 
resilience? 
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Activity 2 – What are protection issues? (20 min)
Read each statement below and after each one, ask fellows: Is this a child protection 
issue? Why/why not? 

• A 9-year-old boy fails to submit his homework. The teacher gives him 2 canes for 
not completing his homework. 

• A 16-year-old boy voluntarily joins the military. 
• A child of 13 years believes in Islam, but his parents insist that he go to a Christian 

church to pray. 
• A 14-year-old girl teases an 8-year-old girl at school every day. 
• A child refugee settles in your community but does not go through a registration 

center. 
• A girl child of 17 years old falls in love with her classmate who is the same age as 

she. Two months later the boy turns 18 years. The girl is still 17 years. The boy and 
girl decide to marry. 

• A refugee child who is 12 years old is not included in the universal primary 
education policy by the government because the child is not a citizen of the 
country. 

• A child has no access to school. 
• A child‘s participation in helping to design a new program is denied
• A child is made to do housework (washing dishes and fetching water) before going 

to school
• A 7-year-old child is left alone at home while his mother and father work.

2. Based on the statements and discussion, summarize the following categories of 
protection issues: 

• Child rights violations – any right of a child that is violated is a protection 
issue (i.e. right to education, right to healthcare, right to birth certificate, etc.)

• Child abuse and exploitation – physical, emotional, or sexual mistreatment 
of a child, or the neglect of a child 

• Risky circumstances or situations – situations that put the child at risk and 
may lead to child rights violations or child abuse (i.e. child living in a refugee 
camp, child living on the streets, child separated from their parents, child 
entering early marriage, etc.)

3. Have fellows turn to the other side of the handout for Examples of Child Protection 
Issues and tell them that they can keep this list as a reference. 
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Activity 3 – C4R child protection policy (15 min) 
1. Have fellows review C4R’s child protection policy, which they signed during 

orientation. The policy covers:

a. Recruitment procedure
b. Code of conduct
c. Education and training plan
d. Risk assessment
e. Reporting concern procedure
f. Guidelines on communication about children 

2. Ask fellows if they have any questions about the policy. 

Evaluation: Self-Check Test 
1. What are protection issues? 
2. What are elements of a protective and enabling environment?
3. What is C4R’s child protection policy?

Resources
•    Definition of resilience handout 
•    Examples of Child Protection Issues handout 
•    C4R Child Protection Policy handout

References
• Save the Children, 2012, Training Manual: What is Child Protection? 

Module 1
• Child Protection Working Group, Minimum Standards for Child Protection in 

Humanitarian Action
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Activity 1 – What is gender-based violence? (30 min)
1. Tell fellows that they will discuss some GBV-related statements. You will read each 

statement and fellows have to decide if they agree or disagree with it and explain 
why. They can also be undecided. The facilitator should ask follow-up questions as 
necessary to encourage discussion. 

2. Explain to fellows that violence is NEVER an acceptable way of interacting with a 
person. Discussing GBV also requires that we look at ourselves as a product of our own 
cultures. We need to ask ourselves: how does my culture shape my opinion about 
violence toward women and girls? Do I address GBV in my program at all?

3. Ask fellows to jot down their definition of GBV and then read it out loud. Then provide 
them with the definition below.  

“Any harmful act committed against a person’s will, and based on socially-
ascribed differences between males and females. The root causes of  
GBV relate to: attitudes, beliefs, norms and structures that promote and/or 
condone gender-based discrimination and unequal power.” (UNFPA, 2015, 
Minimum Standards for Prevention and Response to Gender-Based Violence in 
Emergencies) 

What does their definition have in common with the one provided? What is missing? 

B-3 Module 1: GENDER-BASED VIOLENCE IN EMERGENCIES

Competence 
To discuss gender-based violence and gender-sensitive environments 

Objectives
• To understand the definition of gender-based violence
• To explain gender norms and societal and cultural expectations that contribute to 

them
• To identify key actions for building positive social and gender norms

Statements:

• A man using violence against his wife is a private matter that should not be 
discussed outside the couple.

• In certain circumstances, women provoke violent behavior. 
Gender-based violence is too culturally sensitive an issue to be addressed in 
my community.

• Men sometimes have a good reason to use violence against a woman.
• A woman should tolerate violence to keep her family together. 
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Activity 2 – Gender norms (30 min) 
1. Tell fellows that GBV is often justified by gender norms, or a set of unwritten “rules” or 
ideas that tells us the way women and men “should” look or behave.  Have fellows take 
a look at the list of items below. They do not need to respond to the statements. Use the 
statements to point out that depending on a variety of factors, especially cultural and 
social norms, people will have very different opinions about these statements.

Gender Norm Statements:

• It is important that sons have more education than daughters.
• Daughters should be sent to school only if they are not needed to help at home.
• The most important reason that sons should be more educated than daughters is 

so that they can better.
• If there is a limited amount of money to pay for tutoring, it should be spent on 

sons first.
• A woman should take good care of her own children and not worry about other 

people's affairs.
• Women should leave politics to the men.
• A woman has to have a husband or sons or some other male relative to protect 

her.
• The only things a woman can really rely on in her old age are her sons.
• A good woman never questions her husband's opinions, even if she is not sure 

she agrees with them.
• When it is a question of children's health, it is best to do whatever the father 

wants.
• Daughters should be able to work outside the home after they have children if 

they want to.
• Daughters should have just the same chance to work outside the homes as sons.
• Daughters should be told that an important reason not to have too many children 

is so they can work outside the home and earn money.

2. Discuss with fellows the following questions:

• What are some gender norms in your family, culture and society? 
• What are social expectations of men and women in your family, culture and 

society?
• Do men and women teach and learn different things about dominant or violent 

behavior in your family, culture and society? 
• Do gender norms change during emergencies? 

3. Tell fellows that building positive social norms in their program can prevent GBV and 
challenge gender norms that may put women and girls at a disadvantage. 

4. Ask fellows to read the following key actions for building positive social and gender 
norms. For each key action, ask them to discuss or write down: Can I implement this 
key action? If yes, how? If no, why not?

Encourage fellows to be as specific as possible in relating each key action to their 
project.
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Key Actions:

A. Ensure that opportunities to promote positive gender and social norms are 
mainstreamed throughout your project.

B. Identify discriminatory gender and social norms and design activities that work to 
challenge norms that contribute to GBV.

C. Identify allies and take advantage of entry points that may have emerged in an 
emergency context to challenge negative norms, support gender equality and 
prevent GBV.

D. Build an environment that strengthens and empowers women and girls through 
targeted affirmative action, education and knowledge and skills transfers.

E. Conduct a review of existing projects to ensure that they do not reinforce gender 
stereotypes or discriminatory social norms.

F. Ask fellows to add any other key actions they can think of. 

Evaluation: Self-Check Test 
1. What is GBV? 
2. What are gender norms and how are they reinforced?
3. What are some gender norms in my community?
4. What key actions can I take to build positive social and gender norms in my 

project?

References 
• UNFPA, 2015, Minimum Standards for Prevention and Response to Gender-

Based Violence in Emergencies
• C-Change, Compendium of Gender Scales, https://www.c-changeprogram.org/

content/gender-scales-compendium/attitudes.html  



B-3 Protection Module 2 | Activity 1

Capoeira4Refugees 25

Activity 1 – Safe spaces for women and girls (30 min) 
1. Ask fellows to discuss the following:

• What is a safe space?
• What are safe spaces for women and girls and why are they needed?
• What is a gender-sensitive environment? 

2. Provide the definition of safe space and why safe spaces are needed, including in 
emergencies, from UNFPA’s Women and Girls Safe Spaces: A guidance note based on 
lessons learned from the Syrian crisis.

3. Tell fellows that although they are not running women and girls safe spaces, they may 
have female-only classes or coed classes where cultivating a gender-sensitive 
environment is crucial. Have fellows create a list of Do’s and Don’t’s for creating a gender-
sensitive environment individually and then discuss as a group. 

Example for facilitator:
DO’S DON’T’S

Give all students equal attention Have all women-led or male-led 
activities

Monitor class dynamics to ensure 
that participation is not dominated 
by either men or women

Favor a gender when selecting 
volunteers or other roles

Think about capoeira positions that 
may be uncomfortable for females

Ask fellows:

• Of the list of Do’s and Don’t’s, which are easy to implement in your 
program? 

• Which ones are hard to implement? Why? 
• Are there any “Don’t’s that you find yourself doing? If so, what changes 

can you make?  

B-3 Module 2: GENDER-SENSITIVE ENVIRONMENTS 

Competence 
To discuss gender-based violence and gender-sensitive environments 

Objectives
• To explain the need for safe and empowering spaces for women and girls
• To identify approaches for building a gender-sensitive environment
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Activity 2 – Mitigation and service mapping for GBV (30 min)
1. Remind fellows about the module on recognizing abuse, referrals and partnership 
mapping (B-3 Module 1). The same content there can apply to GBV. However, there 
are several things to be informed about in the context of women and girls. 

2. To guide fellows in understanding more about the needs, preferences and 
constraints specific to women and girls, conducting a brief initial assessment may be 
helpful. Have fellows review the Assessment Questions below. Facilitate a discussion 
by having fellows answer the questions individually or as a group. However, also 
encourage fellows to work on the assessment in their own time. 

Assessment Questions:

• Is it safe for women and girls to come to my program?
• Does my space have accessible and clean WASH facilities for women?
• Is it the site accessible for girls and women with disabilities?
• Are there service providers nearby for women?
• Are there restrictions on the time of day when a woman or girl can come to my 

program?
• Do women and girls need to be accompanied to my program? If so, by whom?

3. Tell fellows to review their partner service maps from the previous module (B-3 
Module 1) and ensure that there are enough service providers that focus on gender 
issues. For example:

• Are there healthcare service providers that can address pregnancy, rape and 
reproductive health?

• Are there service providers where women can obtain rape or dignity kits? 
• Are there women’s centers, day care services, and women spaces for 

activities or mentorship?
• Are there law enforcement services that are women and girl friendly? 

Evaluation: Self-Check Test 
1. What is a safe space for women and girls?  Why are they needed?
2. What are the guiding principles for running women and girls safe spaces?
3. How can I create a more gender-sensitive environment?
4. What are some issues specific to women and girls that I need to be informed 

about? 

Resources
• Safe Spaces and Assessment Questions handout

References 
• UNFPA, 2015, Minimum Standards for Prevention and Response to Gender-

Based Violence in Emergencies
• UNFPA, 2015, Women and Girls Safe Spaces: A guidance note based on 

lessons learned from the Syrian crisis
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Activity 1 – Recognizing abuse (15 min)
1. Tell fellows that abuse can come in different forms: physical, emotional, sexual and 

neglect. For each of these forms, ask fellows:

• What is behavior towards an individual that might constitute abuse?
• What are indicators of this form of abuse?

The table below is a guide for facilitators. Fellows can share their thoughts out loud, or 
write them down first before sharing. 

Modification: If it is an in-person and group exercise, the table can be written on a 
board and the group can fill out the columns together. 

Forms of abuse Behavior towards 
individual that might 
constitute an abuse

Indicators of this 
form of abuse

Physical i.e.: hitting, pushing, 
forcing a child to do 
heavy work

i.e.: bruises, 
aggressiveness, 
anxiety, broken 
bones, becoming 
introverted

Emotional i.e.: shouting, 
constant criticizing, 
use of abuse words

i.e.:  apathy, 
depression, nervous, 
low self-esteem, not 
sociable

Sexual i.e.:  rape, 
pornography, name 
calling, innuendos, 
sexual harassment, 
prostitution

i.e.: isolation, anxiety, 
depression, avoiding 
communication, 
bruises, pregnancy of 
young girls

Neglect i.e.:  lack of care 
(food, clothes), 
disrespect of needs/
interests of a child

i.e.: unhappy, 
isolated, not talkative, 
bad health, school 
dropout

2. Distribute the Fact Sheet on Child Abuse handout and tell fellows that they can 
keep this list as a reference. 

B-4 Module 1: REFERRAL PATHWAYS AND 
PARTNERSHIP MAPPING 

Competence 
To identify referral mechanisms and service providers 

Objectives
• To recognize signs of abuse and neglect
• To understand the steps for referrals 
• To conduct a partnership mapping of service providers 
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Activity 2 – Referrals (20 min)
1. Provide fellows with the definition of “referral” below. 

“A referral is the process of directing a client to another service provider because 
he or she requires help that is beyond the expertise or scope of work of your 
organization. Referring a client does not mean that your agency has failed to 
address the person’s needs. On the contrary, referring a client provides him or her 
with more comprehensive services.” (SOP Training for General Service Providers) 

2. Ask fellows:

• What, if any, referral system is in place in your project? This can be formal/
informal, structured/ad-hoc. 

• Have you ever referred a child or adult to another service provider? If so, share 
how you went about this process. Refrain from using names if needed to protect 
confidentiality. 

• Do you know about services in your community for protection, GBV, MHPSS 
(mental health and psychosocial) or other services? 

3. Tell participants that while it would be ideal to have a referral mechanism in place, you 
know they likely have limited time and resources, or may not be in areas with good services. 
The aim here is for fellows to have a basic understanding of referral mechanisms and 
procedures to provide more structure to the work they are already doing. 

4. Below are a few steps for referrals:

A. Identification – gather general information about the individual, including:

• Name, age, gender,
• If children, who they’re living or staying with
• Where the individual is staying
• Contact details
• Date and location where you interact with the individual 

B. Initial Assessment – gather and analyze information in order to form a professional 
judgment about the child’s situation. Initially takes place within 24-48 hours, or sooner if the 
individual is in urgent need. An initial assessment: 

• Employs age-appropriate interview techniques that take into consideration the above-
mentioned child protection principles 

• Assesses the risk level: high, medium, low (see example below)
• Concludes the assessment by discussing next steps and follow-up with the individual.

Facilitator’s Note: This discussion will also help the facilitator understand more 
about each fellows’ context and may informal the modules on referrals and 
partnership mapping. Remember to stress that the fellows’ job is to try and connect 
a child or adult in need to services, and that they are NOT case managers. Also, be 
clear that they should keep the information gathering to a minimum as the 
recounting of the traumatic event should be limited.
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C.  Referral–
• Work with the individual, child, family, community and any service 

providers to link the individual with necessary services
• If necessary, accompany the individual to the service provider for the first 

time to help with introductions and ensure the referral is understood by the 
provider

D. Follow-Up – checking that the individual is receiving appropriate services and 
support to meet their needs, and checking that their situation is stable and 
progressing positively. The frequency of follow up will depend on the situation of 
the child, their needs and risk level. Follow-up may look like: 

• Meetings with the individual
• Phone calls
• Check-ins with the service provider
• Informal community-based follow-up (i.e.: contacting people who know the 

individual like teacher, employer) 
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Issue Service Provider(s) needed
Early marriage/pregnancy Female doctor, ob./gyn, social worker, 

safe space for women or women’s 
center

School dropout Schools, teachers, non-formal 
education program, TVET program

Violent behavior Psychologist, social worker

Activity 3 – Partnership mapping (35 min) 
1. Tell fellows that it is always good to stay up-to-date about the services available in 
their communities. This way, they can make more informed decisions about referrals. 

2. Before mapping partner services, it is important to know what the needs are. Have 
fellow’s conduct a quick needs assessment about the types of service providers they 
may need to look for. This can be in list or table form. 

Example of needs assessment in list form: non-formal education programmes, social 
workers, female doctors, psychologists, etc. 

Example of needs assessment in table form:

Facilitator’s Note: Ask if the fellows have come across cases where the child 
was separated from his/her family, traveled alone, conscripted or recruited by 
armed groups, experienced child trafficking, or had disabilities.

3. Using the Needs Assessment as a starting point, have fellows research partner 
services available in their community. ‘Community’ may be their neighborhood, town, 
governorate, city, etc., but keep in mind the ease of access to services (security, 
transportation, cost, distance). 

4. Using Google Maps (if technology allows) or a printed street map, mark/dot/tag the 
geographic location of the service providers you have found. There may be surprising 
patterns such as resources that are clustered in a particular area, or areas with few 
resources. If fellows need guidance on Google Maps, the facilitator could develop some 
instructions.   
 
5. After gathering data, make it meaningful to your project by giving them context and 
asking:

 
• How can they be resources? 
• What other information do I need about them?

Have fellows organize the useful data using the Partner Services Mapping template.
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Evaluation: Self-Check Test 
1. What are signs of physical, emotional and sexual abuse and signs of 

neglect?
2. What are the steps needed for referrals?
3. What partnerships and services are available in my community that I can 

refer people to?

Resources
• Recognizing Child Abuse fact sheet 
• Partner services mapping template 

References
• Save the Children, 2012, Training Manual: What is Child Protection? 

Module 1
• Child Protection Working Group, 2014, Inter Agency Guidelines for Case 

Management & Child Protection
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Activity 1 – What Is psychological first aid? (30 min)
1. Go over the PFA presentation with fellows, which covers:

• Examples of crisis events fellows have encountered
• Definition of PFA
• What PFA IS and is NOT
• Discussion questions
• PFA Action Principles
• Case Scenario discussion

Pause after the 6th slide, right before the PFA Action Principles, to play the true/false 
game below. Then continue the presentation after the game. 

Facilitators Note: There is a presentation for fellows that is much shorter, as well as a 
longer presentation for facilitators with more detail that can help you provide more 
explanation for fellows, particularly on the Action Principles. 

2. Play a true or false game with fellows using the statements below, which cover the 
WHO, WHEN and WHERE of PFA. The facilitator can read each statement and ask 
fellows to discuss why they think it is true/false.

Do you think the following statements are 
true or false?

Answer (for facilitator notes)

PFA can be offered to a child. T – PFA can be offered to both 
children and adults.

People who may hurt themselves or 
others need more advanced 
support than PFA.

T – These individuals need more 
help and additional services beyond 
PFA.

Everyone who experiences a crisis 
event needs PFA.

F – Not everyone. It depends on 
the individual.

You should force your help even if 
someone does not want PFA.

F – You should never force your 
help. But make yourself available 
and accessible to those who do 
want support.

PFA is only offered immediately 
after a crisis.

F – PFA is offered immediately 
following an event, but it can also 
be offered in the days and weeks 
after an event.

B-5 Module 1: PSYCHOLOGICAL FIRST AID

Competence 
To explain psychological first aid principles and methods 

Objectives
• To identify and manage trauma symptoms
• To support those who have been traumatized by conflict 
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Evaluation: Self-Check Test 
1. What is psychological first aid? 
2. Who may benefit from PFA? When and where may it be provided?
3. What are PFA action principles? 

Resources
• PFA presentation
• PFA Pocket Guide 

References
• World Health Organization, 2011, Psychological First Aid: Guide for Field 

Workers
• World Health Organization, 2013, Psychological First Aid: Facilitator’s 

Manual for Orienting Field Workers

PFA should be offered in a safe 
location.

T – Not only is it important to be 
physically safe, but also ensure that 
it is a safe space where people feel 
comfortable to share.

PFA should be offered in private. T – It doesn’t always need to be 
private, but ideally it is, to protect 
the confidentiality and dignity of the 
person.

Facilitator’s Note: After each statement, provide additional information to explain why 
the statement is true or false, using the facilitator notes on the right column. 

Modification: If it is a group exercise, the facilitator can read each statement and 
fellows discuss as one group or in small groups. Or, the questions could be distributed 
as a handout. 

Activity 2 – Providing psychological first aid (30 min) 
1. Now go over the rest of the PFA presentation, which covers the PFA Action Principles: 
Prepare….Look, Listen and Link. 

2. Move to the last slide of the presentation, which is the Case Scenario and discussion 
questions. The scenario is designed to illustrate and generate questions about how PFA 
action principles can be applied. 

Modification: If it is an in-person group exercise, there is also opportunity for role-
playing, which could lead to further discussion about communication and things to say/
not say and do/not do. 
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B-6 Module 1: FIRST-AID CARE

Competence 
To apply first aid care

Objectives
• To learn basic first aid care for emergency situations
• To help manage risks and reduce time lost due to illness or injury

Activity 1 – Red Cross first aid training (60 min)
1. Tell fellows that training on applying first aid care is encouraged. The Red Cross will 
administer a first aid training course wherever the fellow is based.

Evaluation: Self-Check Test 
1. What is first aid care?
2. How do I respond to a health emergency?
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Checkpoint: The fellow is able to describe and analyze core 
protection principles in order to mitigate, prevent and respond to 
conditions and needs. 
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Main competence: The fellow will be able to sustain and expand a social capoeira project.  


MODULES AND ACTIVITIES COMPETENCIES

                         C. Life Skills

C-1	Design	an	ac=on	
plan	to	maintain	and	
expand	social	capoeira	

projects	

C-2	Research	and	
analyze	community	

resources	

C-3	Prepare	messaging	
and	outreach	ac=vi=es		

C-4	Apply	social	media	
communica=on	

strategies	to	increase	
visibility	and	support	

fundraising		

B-5		Apply	first	aid	
care		

C-1	Module	1:	Developing	An	Ac=on	Plan	
Ac$vity	1	–	Ac$on	plan	template	

C-2	Module	1:	PPs	Community	Resources	and	Mobiliza=on	
Ac$vity	1	–	Researching	community	resources	
Ac$vity	2	–	Community	mobiliza$on	

C-3	Module	1:	Elevator	Pitch	
Ac$vity	1	–	Elevator	pitch	
Ac$vity	2	–	Messaging	for	different	audiences			

C-4	Module	1:	C4R	Social	Media	Handbook	
Ac$vity	1	–	Social	media	handbook	

C-3	Module	2:	Public	and	Discrete	Outreach		
Ac$vity	1	–	Risk	assessment	
Ac$vity	2	–	Persuasive	outreach	

C-4	Module	2:	Social	Media	for	Social	Change	
Ac$vity	1	–	Social	media	strategy	case	studies	
Ac$vity	2	–	Social	media	strategy	checklist	

C-4	Module	3:	Social	Media	and	Fundraising	
Ac$vity	1	–	Social	media	and	fundraising	case	studies	
Ac$vity	2	–	Social	media	and	fundraising	checklist	
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Competency C 
Facilitation Guide 

The modules in this competency were created to strengthen the fellows’ skills in 
planning, management, and communications. The modules take into consideration 
the different contexts that the fellows operate in, especially those working in 
conflict-impacted areas and are concerned about their safety. Stress that while 
fellows are expected to participate in the drafting and review of their project action 
plans, they get to decide whether to engage in outreach activities.  

Encourage fellows to go through the mental processes. Explain that some skills 
may not seem relevant to them now, it may be applied to different kinds of work 
and can be useful in the future. 

• To gain insight as to how the following modules may be relevant to the 
fellows, draw from their experiences. Ask them how they started their 
projects, and how did they get community support for them. Then, frame 
their stories from a protection standpoint: 

• What are some of the results or unintended consequence that you have 
encountered from your projects?  

• How do you involve the community, especially children and youth, in your 
project? Were there people who cannot participate in your projects? Why? 

• How do you pitch your project to community leaders, parents, and 
students? Were they receptive? If not, what were their reasonings? 

• Have you made changes to your classes to address their concerns? 
• How do you balance the need to obtain funding to maintain your program 

and your safety or protection concerns (i.e.: the use of your students’ 
images or voices in outreach materials)?  



C-1 Life Skills Module 1 | Activity 1

Capoeira4Refugees 38

Handout

Activity 1 – Action plan template (60 min)
1. Tell fellows that an action plan will help them maintain and expand their social capoeira 
project. Defining clear goals and breaking down the steps needed to reach those goals 
will be helpful for their current and future projects.  

2. Distribute the Action Plan template handout and review each component with fellows. 

3. Have fellows fill out their action plans. Work with fellows individually as they fill out the 
template, emphasizing that the planning is an iterative process. C4R staff can check in 
with fellows every three months to review their plans and progress. 

Modification: If it is a group exercise, have fellows share their plans with the group and 
encourage them to provide comments and feedback for each other. 

Evaluation: Self-Check Test
1. What is an action plan and how will it help me?
2. What is my detailed action plan? 

Resources
• Action Plan template handout

C-1 Module 1: DEVELOPING AN ACTION PLAN

Competence 
To design an action plan to maintain and expand social capoeira projects 

Objectives
• To develop a social capoeira action plan with goals, objectives, tasks, timeline, 

resources needed and evaluation
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C-2 Module 1: COMMUNITY RESOURCES AND MOBILIZATION

Competence 
To research and analyze community resources 

Objectives
• To identify resources available in the community for your social capoeira 

project
• To discuss community mobilization		

Activity 1 – Researching community resources (20 min) 
1. Tell fellows that building on the Action Plan in C-1 Module 1 and the mapping of partner 
service providers from B-3 Module 1, they will be researching additional community 
resources. As previously discussed, resources can come in many different forms. 

2. Explain to fellows that while they likely know about some resources in their community, 
they can probably find or think of more than what they currently know. Have fellows make 
a list of all community resources available including:

• Human, physical, monetary resources
• Networks

Modification: If technology allows, have fellows build this list using the Internet for 
research or Google Maps to visualize their community. 

3. Tell fellows that in order to make the data they gathered meaningful to their project, 
they need to give it some context and organization. This is helpful so that the next time 
resources are needed, they have a document they can refer to. 

Distribute the Community Resources template handout. Have fellows fill out the table 
with their resources, or have them complete it on their own time. 

Activity 2 – Community mobilization (30 min) 
1. Tell fellows that part of maintaining and expanding their project entails not just 
working for the community, but also working with the community. When you work on 
behalf of the community, it may take away responsibility from community members or 
disempower the community to make decisions and take actions. 

Ask fellows:

• How can community members get involved with your project? What are some 
examples? 

• Who are you accountable to? The public? Government? Students? 

Read the definition of community mobilization:  
“A process whereby local groups are assisted in clarifying and expressing their 
needs and objectives and in taking collective action directed at meeting them. It 
emphasizes the involvement of the people themselves in determining and 
meeting their own needs. It is closely linked with the concepts of participation 
and resilience.” 
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Handout
What is Change?  Example 1 (for facilitator reference only)

Tell fellows some underlying principles of community mobilization:

• Assumes that problems are experienced collectively 
• Assumes that people are highly resourceful  
• Community defines its own needs and objectives 
• Planning and decision-making are the responsibility of the community and 

occur in a bottom-up rather than top-down manner 
• The interests of the community take priority over those of individuals 
• Participation is a key concept 
• A sense of ownership, on the part of the people themselves, helps to ensure 

that programs reflect their values and ensures sustainability

2. Ask fellows to discuss the following: 

A. Give examples of when you have tried to work with communities?  Why was there a 
need to work with the community? What approach was used? Was this approach 
positive/negative? 

B. Give examples of different approaches you have used to mobilize communities. 
What did you learn from this experience? Was it effective? What were the 
difficulties?

C. Share your experience of community mobilization with external partners/actors. Was 
it more helpful or more harmful to have external actors involved? What did you learn 
from this experience?  

Evaluation: Self-Check Test 
1. What are resources available for my project?
2. How are these resources assets for my project?
3. What is community mobilization?
4. How can I improve on working with my community?

Resources
• Community Resources template handout 

References
• Save the Children, 2012, Training Manual: Finding Community-Based Child 

Protection Solutions. Module 5
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C-3 Module 1: ELEVATOR PITCH

Activity 1 – Elevator pitch (30 min)
1. Tell fellows that whether it is asking for resources or organizing outreach activities, it is 
very important for them to be able to clearly and briefly describe what their programme is 
about. Tell fellows they will practice a 30 second (roughly the time of an elevator ride) 
“elevator pitch”. 

A basic elevator pitch should answer the questions below. Read the questions and tell 
fellows jot them down.

• Who are you?
• What is your program about?
• What are you doing and why? 
• What do you need and for when?

At the end of a pitch, exchange your business card or contact details for follow-up if 
possible.  

2. Have fellows practice their elevator pitch individually. They may choose to write it 
down or recite it to themselves a few times. 

3. Assign fellows to a partner. This could be a C4R staff, another fellow, board member, 
volunteer, etc. Have the fellow practice their 30-second elevator pitch with their partner 
several times until they feel more comfortable. The listening partner should provide 
feedback on clarity, brevity, messaging, timing, etc.

Competence 
To prepare messaging and outreach activities 

Objectives
• To improve your ability to explain your social capoeira project 
• To improve your ability to sharpen your message to your audience
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Activity 2 – Messaging for different audiences (30 min) 
1. Now tell fellows that they will extend their elevator pitches. Sometimes they will 
have more than 30 seconds and will need to describe their program in more detail. 
Often, they will be speaking to different audiences and need to tailor their messages. 

2. Ask fellows to build upon their elevator pitch for a longer time frame (about 2two 
minutes) and to tailor it to different audiences such as: 

• Government official
• Donor
• Parent
• Community Leader

Fellows can add other audience of their choice based on what they feel is most 
relevant to them. 

3. Have fellows individually practice their longer pitches and tailor it to different 
audiences. They may choose to write it down or recite it to themselves a few times.

4. With the same partners as in the elevator pitch, have the fellow practice their 
pitches and to select a different audience they’re addressing each time. The listening 
partner should provide feedback on relevance, clarity, brevity, messaging, etc.

Evaluation: Self-Check Test
1. What is an elevator pitch and how it is helpful?
2. What is my elevator pitch?
3. How can I tailor my pitch to different audiences?

Resources
• Elevator Pitch handout
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C-3 Module 2:
PUBLIC AND DISCREET OUTREACH

Activity 1 – Risk assessment (40 min) 
1. Tell fellows that depending on their context, it may be easier/harder to conduct 
public outreach. Traditional forms of public outreach strategies may include: 

Based on their context, these strategies may need to be adapted and more discreet.  

2. Tell fellows to first brainstorm a list of all outreach strategies they have used or 
would like to use in the future. 

3. Give fellows the definition of ‘risk management’ below. Then using their list, have 
fellows conduct a risk assessment for each activity using the Risk Assessment 
template handout. 
 
“Risk management means identifying the potential for an accident or incident to 
occur and taking steps to reduce the possibility of it occurring.” (ECPAT, p.53)

Fellows can work on the template individually and then share what they have, or go 
through it together with the facilitator. Discuss the template with fellows to see which 
activities they can do, which ones need more clarification, what they can do that’s 
public, what they can do that is more discreet. 

Facilitator Note: Remind fellows living in highly-controlled areas that C4R does 
not expect them to conduct any outreach activities if the risks outweigh the 
benefits. The purpose in this module is to focus on building the skills needed to 
think through the development of an outreach activity.

Competence 
To organize public outreach activities 

Objectives
• To assess the risks of public outreach strategies and activities 
• To formulate outreach activities that can be implemented 
• To develop persuasive messages for outreach 

C-3 Module 2: PUBLIC AND DISCREET OUTREACH

• Making phone calls
• Distributing leaflets and letters
• Visiting community leaders and government officials
• Conducting outreach through the social media and media
• Holding events, open workshops or demos
• Joining community fairs and events 
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Activity 2 – Persuasive outreach (20 min)  
1. Tell fellows that whether the outreach is public or discreet, there are some common 
tips to think about when reaching out to their audience: 

 

 

2. Have fellows gather a few statistics, facts and/or quotes to support their project. Ask 
them to consider what gap or need their project is fulfilling or any statements about the 
impact or results of their project. Fellows can also use the data they gathered through 
M&E activities.

For example, they may choose to gather persuasive information that addresses:

• Why capoeira for refugees?
• Why provide children with sports and play?
• How have people been impacted by their project?  

Evaluation: Self-Check Test 
1. What is a risk assessment and why is it important?
2. What are outreach strategies and activities I can employ? 
3. What gap or need is my program fulfilling? Why is it important?

Resources
• Risk Assessment template 

• Always explain who you are and the program (see Elevator Pitch, C-3 Module 
1)

• Have a plan for who you will reach out to (see Researching Community 
Resources, C-2, Module 1) 

• Have a strong position about why your program is important. What need or 
gap is it fulfilling? Using simple statistics, facts or participant quotes to support 
your position can be very helpful here. 
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2. Distribute and review C4R’s ‘Communication Handbook’, which covers C4R’s 
social media approach, social channels to use, tips and techniques, policies and 
best practices.

Evaluation: Self-Check Test
1. What is C4R’s social media approach?
2. What are social channels I can use?
3. What are social media tips and techniques?
4. What are social media policies and best practices?
5. How can I evaluate social media activity?

Resources
• C4R ‘Social Media Handbook’

Facilitator’s Note: These 
modules assume that 
fellows are able to use 
social media. However, for 
fellows who have security 
concerns, discuss what 
other alternatives they may 
have. There may be a range 
of security concerns, from 
mild to serious, so 
strategies can be tailored 
depending on the context.  

C-3 Module 2: PUBLIC AND DISCREET OUTREACH

Activity 1 – Communication handbook (45 min) 
1. Facilitate an introductory discussion about social media by asking fellows:

• How much time daily do you spend on social media?
• How many social media accounts do you have?
• Do you have any security or privacy concerns about using social media, either for 

yourself or for your project?  

Facilitator’s Note: These modules assume that fellows are able to use social media. 
However, for fellows who have security concerns, discuss what other alternatives 
they may have. There may be a range of security concerns, from mild to serious, so 
strategies can be tailored depending on the context.  

Competence 
To apply social media communication strategies to increase visibility and support 
fundraising. 

Objectives
• To understand C4R’s social media approach
• To discuss social media tips and techniques
• To recognize C4R’s policies and best practices in using social media
• To assess and evaluate social media activity for best results

C-4 Module 1: C4R SOCIAL MEDIA HANDBOOK
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Activity 1 – Social media campaign case studies (30 min)
1. Share the below expert tips and case study before the session and have fellows read 
through them. Another option is to read them together as a group. 

Module disclaimer: Depending on the fellow, using social media may or may not be 
possible, so C4R staff and the fellow can decide whether this module is relevant. For 
fellows who can use some social media but are in highly-controlled or sensitive 
environments, they can also conduct a risk assessment like in C-3 Module 2.

2. Read “Direct from the experts: A chat with Claire Diaz-Ortiz, Head of Social Innovation 
at Twitter” (pg. 7). Ask fellows:

• Do you agree/disagree with Claire’s TWEET framework?
• Which part of the TWEET framework do you think would be easy/difficult to do? 

Why?

3. Read “Direct from the experts: A chat with Libby Leffler, Strategic Partner Manager at 
Facebook” handout. Ask fellows:

• Libby provides some advice on creating original content for organizations that lack 
resources. What ideas do you have for posting original content? 

• What do Claire and Libby’s expert advice have in common?

4. Read the Child’s i Foundation case study, “Inspiring practice: Help Save Joey’s Life”, 
which is an example of a small organization with resource constraints using social media in 
an effective way. After reading, ask fellows:

• How would you be able to adapt ideas or strategies from this case study to your 
own context? 

Tell fellows to keep the expert advice and case study in mind as they segue into the next 
activity. 

Facilitator’s Note: For readings that are more than one page, highlight key parts to 
read before the session, rather than reading the entire thing. 

C-4 Module 2:
Social Media for Social Change

Competence 
To apply social media communication strategies to increase visibility and support 
fundraising. 

Objectives
• To discover components of successful social media campaigns
• To develop a social media strategy
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Activity 2 – Social media checklist (30 min) 
1. Distribute the Social Media Checklist handout and read it as a group. Clarify 
any items that are unclear.

2. Have fellows work individually on the checklist before discussing together as a 
group. Tell fellows to write down notes or questions for every checklist item. 
Another option is to work directly with the fellow on the checklist. They do not 
need to cover all of the items, but they should at least get started on the first few 
to start developing their social media strategy. 

Evaluation: Self-Check Test 
1. What are some expert tips for running successful social media campaigns 

Twitter and Facebook?
2. What are some steps I need to take before starting my social media 

efforts?

Resources
• Social media strategy tips and case study handout
• Social media strategy checklist handout

References
• Social Misfits Media, Unity Trust Bank (2014), About That First Tweet: A 

Practical Guide to #Socialmedia for #Charities and #SocialEnterprises
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Activity 1 – Social Media and Fundraising Case Studies (30 min) 
1. Share the below interview before the session and have fellows read through it. 
Another option is to read it together as a group.

Facilitator’s Note: For readings that are more than one page, highlight key parts 
to read before the session, rather than reading the entire thing. 

2. Read the interview with Lauren van Horn, Strategic Partnerships, Facebook. 
Ask fellows:

• What advice does Lauren give people who are fundraising using 
Facebook?

• What would lead you to donate to an organization? 
• Have you encountered any social media fundraising campaigns that stood 

out to you? If yes, describe which ones and why it made an impression?

3. Read “On a Budget: Fundraising on social on a shoestring” handout. Review 
the steps of the fundraising process with fellows: Identification, Cultivation, 
Solicitation and Acknowledgement. Each of the steps is highlighted by a case 
study, but you don’t need to read them in this session. For now, ensure that 
fellows understand each step and clarify anything that is unclear before segueing 
into the next activity. 

C-4 Module 3: SOCIAL MEDIA AND FUNDRAISING

Competence 
To apply social media communication strategies to increase visibility and support 
fundraising. 

Objectives
• To discover components of successful social media campaigns
• To develop a social media strategy
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Activity 2 – Social Media Fundraising Checklist (30 min) 
1. Distribute the Social Media Fundraising Checklist and read it as a group. 
Clarify any items that are unclear.

2. Have fellows work individually on the checklist before discussing together as a 
group. Tell fellows to write down notes or questions for every checklist item. 
Another option is to work directly with the fellow on the checklist. They do not 
need to cover all of the items, but they should at least get started on the first few. 

Evaluation: Self-Check Test
1. What are common elements of successful social media fundraising 

campaigns?
2. What are some steps I need to take for my social media fundraising 

strategy? 

Resources
• Social media interview and fundraising steps handout
• Social media fundraising checklist handout

References
• Social Misfits Media, JustGiving (2014), Friends With Money: A Guide to 

#Fundraising on #SocialMedia 
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Handout
What is Change?  Example 1 (for facilitator reference only)

The Changemaker on the right is:
• Either male or female
• Good at networking and building 

relationships (butterflies represent a social 
butterfly)

• Skilled in communication (dialogue 
bubbles)

• Knowledgeable and inquires for more 
information and resources (holding book 
and magnifying glass)

• Able to attract followers through various 
forms of communication (radio and 
computer to amplify messages and reach 
followers)

• Able to expand/amplify impact (flowers and 
grass)

• Hands-on/proactive (construction hat and 
glasses represent a builder)  

What does it mean to be a Changemaker? Example 2 – (for facilitator reference only) 

Checkpoint: The fellow is be able to sustain and expand a social 
capoeira project.  
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Competency D 
Facilitation Guide 

The teaching guide forms the basis of how protection principles can be applied in the 
field. The guide contains general teaching instructions, and it is up to the fellows to adapt 
it to the context they work in. The training will largely be facilitated by C4R trainers and 
guest capoeiristas from C4R’s network.

Significant parts of the guide are dedicated to how fellows can mainstream protection in 
their classes, such as how to create safe spaces, recognize bullying, work with children 
with disabilities, and build trust between trainers and students.  

During the training, encourage fellows to think about how they:

• Keep order in class. Discipline can mean many things, ask fellows to share 
methods, and discuss how they fit within child protection principles

• Differentiate classes for males and females
• Work with children with disabilities or who have experienced trauma. What are 

their biggest challenges and how do they overcome that?
• Handle students who share that they have issues at home
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Main competence: The fellow will be able to apply different instructional methods to create a safe, learner-
centered environment that teaches social capoeira and is takes into account learners with different needs 


MODULES AND ACTIVITIES COMPETENCIES

              D. Teaching Techniques

D-1	Use	C4R’s	
‘Capoeira	Teaching	

Guide’	

D-2	Learn	the	du=es	
and	responsibili=es	
of	a	social	capoeira	

trainer	

D-3	Structure	a	
capoeira	class	

D-4	Recognize	and	
handle	issues	during	

class	

D-5		Incorporate	
ac=vi=es	during	class	

D-1	Module	1:	Social	Capoeira	Teaching	Guide	
	

D-2	Module	2:	Capoeira	Founda=ons	
	

D-3	Module	3:	Structuring	a	Capoeira	Class	
	

	
D-4	Module	4:	Class-Related	Issues	
	

D-4	Module	5:	Ideas	for	Ac=vi=es		
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D-1 Module 1: SOCIAL CAPOEIRA TEACHING GUIDE
Competence 
To use C4R’s ‘Social Capoeira Teaching Guide’ to implement lessons

Objectives
• To become familiar with the social capoeira teaching guide: what is it and how 
      to use it

D-2 Module 1: TRAINER’S DUTIES
Competence 
To learn the basic duties and responsibilities expected of a social capoeira trainer.

Objectives
• To learn the how to prevent injuries and what to do in emergencies
• To establish guidelines on how to dress and behave appropriately 
• To discuss how to identify, mentor and work with potential trainers

D-3 Module 1: HOW TO STRUCTURE A CLASS

Competence 
To structure a capoeira class

Objectives
• To learn how to select themes that will guide your project
• To understand how to manage time and resources
• To learn how to establish rituals, rules and safe spaces 
• To consider cultural norms and gender needs in setting up a class
• To understand how to facilitate a social roda

D-4 Module 1: CLASS-RELATED ISSUES

Competence 
To recognize and deal with issues that come up during class 

Objectives
• To learn how to recognize and handle bullying in class
• To learn how to work with children with disabilities
• To learn how to gain and regain attention
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D-5 Module 1: IDEAS FOR ACTIVITIES
Competence 
To incorporate activities during class

Objectives
• To learn how to use interactive games to promote learning and trust
• To learn how to use activities to improve listening skills and coordination

Resources
• Please see the C4R Teaching Guide for the modules and activities.  
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HANDOUT

Documents Consulted

• Capoeira4Refugees, 2016, Capoeira Changemakers Programme Concept Note
• Caravan Circus Network, 2014, Circus Transformation: A Guidebook for Social 

Circus Trainers
• C-Change, Compendium of Gender Scales, https://www.c-changeprogram.org/

content/gender-scales-compendium/attitudes.html  
• Child Hope, 2005, Child Protection Policies and Procedures: Stage 1 Introduction 

Child Protection 
• Child Protection Working Group, 2014, Inter Agency Guidelines for Case 

Management & Child Protection
• Child Protection Working Group, Minimum Standards for Child Protection in 

Humanitarian Action
• Inter-agency Initiative of the Child Protection Working Group, 2010, Child 

Protection in Emergencies Competency Framework
• International Rescue Committee, 2013, Protection Mainstreaming Training 

Facilitator’s Guide, Module 1 
• Protection Cluster, Occupied Palestinian Territory, Guidance and Checklist on 

Protection Mainstreaming
• Save the Children, 2008, Child Protection Training Manual: Facilitator’s Guide for 

Teacher Training
• Save the Children, 2016, Standard Operating Procedures Training for General 

Service Providers
• Save the Children, 2012, Training Manual: Finding Community-Based Child 

Protection Solutions. Module 5
• Save the Children, 2012, Training Manual: Incorporating Core Guiding Principles 

into Child Protection. Module 2
• Save the Children, 2012, Training Manual: What is Child Protection? Module 1
• UNFPA, 2015, Minimum Standards for Prevention and Response to Gender-

Based Violence in Emergencies
• Social Misfits Media, JustGiving, 2014, Friends With Money: A Guide to 

#Fundraising on #SocialMedia 
• Social Misfits Media, Unity Trust Bank (2014), About That First Tweet: A Practical 

Guide to #Socialmedia for #Charities and #SocialEnterprises
• UNFPA, 2015, Women and Girls Safe Spaces: A guidance note based on lessons 

learned from the Syrian crisis
• UNICEF, 2016, MENA Education Networking Meeting Report: Quality Learning 

Through Life Skills
• World Health Organization, 2011, Psychological First Aid: Guide for Field Workers
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About Capoeira4Refugees

“ OUR MISSION IS TO USE CAPOEIRA TO CREATE A SAFE SPACE WHERE 
VULNERABLE YOUNG PEOPLE LIVING THROUGH WAR AND IN CONFLICT 
ZONES CAN CREATE POSITIVE CHANGE IN THEIR OWN COMMUNITIES.”

The Charity was ‘born’ in Syria and has been present throughout the Middle East since 
2007, working with over 50,000 vulnerable children and youth and training over 40 local 
trainers who trained up others to train independently in their own communities. Our main 
objectives are to:

• Increase the overall psychosocial wellbeing of young people impacted by conflict
• Strengthen these communities by supporting local talented youth to become 

Capoeira Community Changemakers
• Create a sustainable movement that can amplify our work at the field level through 

developing a global capoeira platform. 

Capoeira4Refugees (C4R) uses the Brazilian art form of capoeira to help children in 
deprived and marginalized communities.  C4R especially focuses on host communities and 
refugee camps.

C4R adheres to guidelines and principles that best support comprehensive wellness, 
psychosocial health, and safety.   
 
Program Activities

• Drop-in Community Outreach Classes 
• Regular Trainings 
• TOT Training of Trainers

Students and trainers have access to a global Capoeira Network. Capoeira projects 
happen all over the world. Most are run at the community-based level by passionate 
practitioners of the art form. Students and trainers have access to networking and resource 
sharing spaces that amplifies the impact of social capoeira projects.

HANDOUT
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What is Change?

What does it mean to be a 
Changemaker?

Example 2 – (for facilitator reference only) 

The Changemaker on the right is:
• Either male or female
• Good at networking and building 

relationships (butterflies represent a 
social butterfly)

• Skilled in communication (dialogue 
bubbles)

• Knowledgeable and inquires for more 
information and resources (holding 
book and magnifying glass)

• Able to attract followers through 
various forms of communication (radio 
and computer to amplify messages and 
reach followers)

• Able to expand/amplify impact (flowers 
and grass)

• Hands-on/proactive (construction hat 
and glasses represent a builder)  

HANDOUT
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CCP Core Competencies 

HANDOUT

Programme		
Founda-ons		

Protec-on	

Life	Skills	

		
Social		

Capoeira	

•  Protec(on	Founda(ons		
•  Child	Protec(on	Founda(ons		
•  Child	Protec(on	Principles		
•  Gender-Based	Violence	in	Emergencies	
•  Gender-Sensi(ve	Environments		
•  Referral	Pathways	and	Partnership	Mapping	Psychological	First	Aid		
•  First	Aid	Care	

•  Capoeira	Teaching	Guide		
•  Trainers’	Du(es		
•  How	to	Structure	a	Class		
•  Class-Related	Issues		
•  Ideas	for	Ac(vi(es	

•  Welcome	and	Introduc(on	to	C4R		
•  Introduc(on	to	CCP	
•  Developing	Personal	Goals	
•  Handbook	for	Changemakers		
•  Monitoring	&	Evalua(on	tools	Guide	on	Using	Dharma	

•  Developing	an	Ac(on	Plan		
•  PPs	Community	Resources	&	Mobiliza(on		
•  Elevator	Pitch		
•  Public	and	Discreet	Outreach		
•  C4R	Social	Media	Handbook		
•  Social	Media	for	Social	Change	
•  	Social	Media	and	Fundraising	



B–1 Module 1. Act.2

Capoeira4Refugees 59

What is protection mainstreaming?

Protection mainstreaming is the process of incorporating protection principles and 
promoting meaningful access, safety and dignity in humanitarian aid. The key protection 
principles that must be taken into account in all humanitarian activities are:

• Avoid causing harm: prevent and minimize as much as possible any unintended 
negative effects of your intervention which can increase people’s vulnerability to 
both physical and psychosocial risks.

• Equality: arrange for people’s meaningful access to impartial assistance and 
services in proportion to need and without any barriers (i.e. discrimination). Pay 
special attention to individuals and groups who may be particularly vulnerable or 
have difficulty accessing assistance and services.

• Accountability to beneficiaries: set-up appropriate mechanisms through which 
affected populations can measure the adequacy of interventions, or address 
concerns and complaints.

• Participation and empowerment: support the development of self-protection 
capacities and assist people to claim their rights, including – but not exclusively – 
the rights to shelter, food, water and sanitation, health, and education. 

(Protection Mainstreaming Package, Global Protection Cluster)

HANDOUT
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Convention on the Rights of the Child (CRC)

What is the CRC?
• The highest international standards of protection and assistance to children (a 

child is considered under the age of 18). It is considered as a guiding tool in most 
major child protection strategies because it is comprehensive, universal and 
legally binding. 

• The CRC took ten years to develop. Every country in the world helped to develop 
the document. It was finalized in 1989. 

Let’s discuss some elements of the CRC below: 

1. Best Interests of the Child 
Definition: For all decisions related to a child, the best interest of this child should be 
considered first and foremost. To go about making the best decision for a child, there 
are FIVE key questions:

• Are the child’s rights being promoted or violated? 
• Are basic needs being met?
• Is the child’s development (physical, emotional, cognitive, spiritual) affected?
• Is the child safe? Will more harm be done to the child by the decision? 
• How does the child feel?

Read the case study below and discuss the questions:

An Orphan
A young boy becomes orphaned after both his mother and father die during war. The 
boy has two options. He can go and live with his uncle in a nearby town and stay close 
to his friends, or the boy can be sent to live in an orphanage where he will be 
guaranteed food and an education at the center. The social worker decides to send the 
boy to the orphanage.

Discuss the following:
• Was this action in the best interest of the child? 
• If yes, why? 
• If no, why not, and what would you do differently?
• What factors are you considering when determining whether your action is in the 

best  
interest of the child? 

HANDOUT
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2. Non-Discrimination 
Definition: All children are equally entitled to all of the rights in the convention. No child 
should be discriminated on the basis of gender, age, ethnicity, race, religion, physical 
abilities, etc.


Think of real-life examples of children (or adults) you have worked with that are 
discriminated against. Discuss the following: 


•	 Who is discriminated again?

•	 Why are they discriminated?

•	 What is the result or behavior associated with the discrimination? (i.e. a child is 

bullied, a child is excluded from participating in events, etc.)

•	 How does this discrimination affect the child/adult? 

•	 What are counter actions you could take to prevent or respond to the 

discrimination?


3. Do No Harm 
Definition: Minimizing possible negative effects and maximizing possible benefits. It is 
the responsibility of those engaged in child protection response to protect individuals 
from harm and ensure they experience the greatest possible benefit from their 
involvement in activities and program.


Read the case scenarios below and discuss the following questions after each one: 

•	 Did this program/activity/action do harm? If so, how? If no, why not? 


If you conclude that no harm has been done: 

•	 What are the consequences of the action if no harm was done?


If you conclude harm has been done:

•	 What are the consequences of the action if harm is done?


Case Study 1: 
A group comes into a community and has the mandate to work only with refugees and 
provide them with education scholarships. Has this group done harm?


Case Study 2: 
Women are empowered in the community to start local groups and take leadership 
roles. The men do not accept these roles. Have you empowered the women?


Case Study 3: 
A researcher decides to speak to victims of gender-based violence. The discussion 
happens outside the house of each individual. What potential harm can be done?


Case Study 4: 
A staff member is putting together marketing materials about a refugee program. The 
staff member writes a story about a child refugee and takes a photo of the child. The 
materials are distributed to various media outlets. What harm has been done?


4. Participation  
Definition: Children are no longer considered just property of their parents; nor are they 
passive recipients of charity. Children are active rights claimers. Children have the right 
to participate in the decisions that affect their lives. 


HANDOUT
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Definition of Resilience

This refers to the ability of individuals, communities or countries to anticipate, withstand 
and recover from adversity – be it a natural disaster or crisis. Resilience depends on the 
diversity of livelihoods, coping mechanisms and life skills such as problem-solving, the 
ability to seek support, motivation, optimism, faith, perseverance and resourcefulness. 
(Minimum Standards for Child Protection)
 
Examples of Child Protection Issues

• Child Abuse 
• Corporal Punishment 
• Child Abduction 
• Recruitment of Child Soldiers 
• Separated and Unaccompanied Children 
• Harmful and/or Exploitive Child Labor 
• Child Prostitution/Forced Prostitution 
• Child Pornography 
• Child Trafficking 
• Emotional Abuse 
• Malnutrition 
• School Dropout 
• Refugee and IDP Children 
• Street Children 
• Night Commuting Children 
• Children in Conflict with the Law 
• Domestic Violence 
• Forms of Sexual and Gender-Based Violence 
• Early Child Marriage/Forced Marriages 
• Rape 
• Harassment/Sexual Harassment 
• Discrimination 
• Harmful Traditional Practices 
• Physically and Mentally Disabled Children 
• Children living in Child-Headed Households 
• Children Affected by HIV/AIDS 
• Diseases 
• Children caught in custody battles with Divorced Parents/Caretakers 
• Child Abandonment 
• Children involved in Gangs 
• Children involved in drugs, alcoholism 
• Neglect (Food, Shelter, Clothing, Medical) 
• Children living in Orphanages 
• Suicide 
• Defilement 
• Child Protection Violations by NGOs/Govt Agencies/Media (breach of 

confidentiality, bad  
practices, discrimination, increased risk) 

• Children exposed to violence (death of family member due to war, torture) 
• Denial of participation/freedom of speech 
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What are women and girls safe spaces?

A safe space is a formal or informal place where women and girls feel physically and 
emotionally safe. The term ‘safe,’ in the present context, refers to the absence of 
trauma, excessive stress, violence (or fear of violence), or abuse. It is a space where 
women and girls feel comfortable and enjoy the freedom to express themselves without 
the fear of judgment or harm.

Key objectives of a safe space are to provide an area where women and girls can:
• Socialize and re-build their social networks; 
• Receive social support; 
• Acquire contextually relevant skills; 
• Access safe and non-stigmatizing multi-sectorial GBV response services  

(psychosocial, legal, medical); 
• Receive information on issues relating to women’s rights, health, and services.  

Why women and girls safe spaces?  

In most societies, women have limited space to meet, and public spaces are often 
inhabited largely by men. In the Syrian context, women have become more isolated as 
a consequence of the crisis. Women and their family members reported having limited 
movement outside the home due to fear of sexual violence, harassment, and 
indiscriminate attacks.

Refugee women and girls reported that being strangers in host countries and perceived 
as using community resources to which they are not entitled, makes them particularly 
vulnerable. Further, they noted that women had to take on roles they had not played in 
Syria, such as working or going out to get aid. 

“Evidence suggests that the establishment of women- and/or girl-only spaces helps to 
reduce risks and prevent further harm during acute emergency responses. These 
spaces provide women and girls with a safe entry point for services and a place to 
access information. Safe gathering points also offer them an opportunity to engage with 
each other, exchange information, and rebuild community networks and support. In this 
way, safe spaces can be a key way of building women and girls’ social assets”.

Source: UNFPA, 2015, Women and Girls Safe Spaces: A guidance note based on lessons learned from 
the Syrian crisis

HANDOUT
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Assessment Questions

To guide you in understanding more about the needs, preferences and constraints 
specific to women and girls, conducting a brief initial assessment may be helpful. The 
below questions are a guide, but you can add others depending on your context. 

• Is it safe for women and girls to come to my program?
• Does my space have accessible and clean WASH facilities for women?
• Is it the site accessible for girls and women with disabilities?
• Are there service providers nearby for women?
• Are there restrictions on the time of day when a woman or girl can come to my 

program?
• Do women and girls need to be accompanied to my program? If so, by whom?

HANDOUT
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Recognizing Child Abuse Fact Sheet 

1. Recognizing physical abuse  
The following are often regarded as indicators (signs) of concern:
• an explanation which is inconsistent with an injury 
• several different explanations provided for an injury 
• unexplained delay in seeking medical treatment 
• caregivers are uninterested or undisturbed by an accident or injury 
• caregivers are absent without good reason when the child is presented for treatment 
• repeated presentation of minor injuries (which may present a c̳ry for help‘ and if ignored 

could lead to a more  
serious injury 

• when family uses different doctors and hospital departments 
• reluctance to give information or mention previous injuries 
• hiding certain body parts that might be burned/wounded (i.e. putting hands in pockets) 
• fearfulness in approaching adults  

Bruising
The following must be considered as non-accidental unless there is adequate explanation 
provided: 
• any bruising to a pre-crawling or pre-walking baby 
• bruising in or around the mouth, particularly in small babies which may indicate forced 

feeding 
• two simultaneous bruised eyes, without bruising to the forehead 
• repeated or multiple bruising in the head or on sites unlikely to be injured accidentally
• variation in color possibly indicating injuries caused at different times 
• the outline of an object used e.g. belt marks, hand prints or a hair brush 
• bruising or tears around, or behind, the earlobe indicating injury by pulling or twisting 
• bruising around the face 
• grasp marks on small children 
• bruising on the arms, buttocks and things may be an indicator of sexual abuse  

Bite marks 
Bite marks can leave clear impressions of the teeth. Human bite marks are oval or crescent 
shaped. Those over 3 cm in diameter are more likely to have been caused by an adult or 
older child. A medical opinion should be sought where there is any doubt over the origin of 
the bite. 

Burns and scalds  
It can be difficult to distinguish between accidental and non-accidental burns and scalds and 
will always require experienced medical opinion. Any burn with a clear outline may be 
suspicious e.g.: 
• circular burns from cigarettes
• linear burns from hot metal rods or electrical fire elements 
• burns of uniform depth over a large area 
• scalds that have a line indicating immersion or poured liquid 
• old scars indicating previous burns/scalds 
• scalds to the buttocks of a small child, particularly in the absence of burns to the feet are 

indicative of dipping  
into a hot liquid or bath  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Recognizing Child Abuse Fact Sheet

Fractures  
Fractures may cause pain, swelling and discoloration over a bone or joint. Non-mobile 
children rarely sustain fractures. There are grounds for concern if: the history provided is 
vague, non-existent or inconsistent with the fracture type, there are associated old fractures, 
medical attention is sought after a period of delay when the fracture has caused symptoms 
such as swelling, pain, or loss of movement or there is an unexplained fracture in the first 
year of life. 

Scars 
A lot of scars or scars of different sizes/ages, or on different parts of the body, may suggest 
abuse.

2. Recognizing emotional abuse
Emotional abuse may be difficult to recognize, as the signs are usually behavioral rather 
than physical. The manifestations of emotional abuse are often associated with other forms 
of abuse. The following may be indicators of emotional abuse:
• development delay 
• abnormal attachment between child and a parent/caretaker 
• indiscriminate attachment or failure to attach 
• aggressive behavior towards others 
• scapegoat within the family 
• frozen watchfulness, particularly in pre-school children 
• low self-esteem and a lack of confidence 
• withdrawn or seen as a loner, difficult relating to others 
• self-harming behavior, eating disorders (anorexia or bulimia) and suicidal attempts 

3. Recognizing sexual abuse
Boys and girls of all ages may be sexually abused and are frequently scared to say anything 
due to guilt and/or fear. This is particularly difficult for a child to talk about and full account 
should be taken of the cultural sensitivities of any individual child/family. There may be no 
physical signs and indicators are likely to be emotional/behavioral. 

Some behavioral indicators associated with this form of abuse are:
• inappropriate sexualized conduct 
• sexually explicit behavior, play or conversation, inappropriate to the child‘s age
• continual and inappropriate or excessive masturbation 
• self-harm (including eating disorders), self mutilation and suicide attempts 
• involvement in prostitutions or indiscriminate choice of sexual partners 

Some physical indicators associated with sexual abuse: 
• pain or itching of genital area 
• blood on underclothes 
• pregnancy in a younger girl where the identity of the father is not disclosed 
• physical symptoms such as injuries to the genital or anal area, bruising to buttocks, 

abdomen and things,  sexually transmitted infections and the presence of semen 

HANDOUT
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Recognizing Child Abuse Fact Sheet

Evidence of neglect is built up over a period of time and can cover different aspects of 
parenting. Indicators include:

• failure by parents or caregivers to meet the basic essential needs e.g. 
adequate food, clothes, warmth, hygiene and medical care 

• a child seen to be listless, apathetic and unresponsive with no apparent 
medical causes 

• failure of child to grow within normal expected pattern, with accompanying 
weight loss 

• child thrives away from home environment 
• child frequently absent from school 
• child left with adults who are intoxicated or violent 
• child abandoned or left alone for excessive periods

4. Recognizing neglect
Evidence of neglect is built up over a period of time and can cover different aspects of 
parenting. Indicators include:

• failure by parents or caregivers to meet the basic essential needs e.g. 
adequate food, clothes, warmth, hygiene and medical care 

• a child seen to be listless, apathetic and unresponsive with no apparent 
medical causes 

• failure of child to grow within normal expected pattern, with accompanying 
weight loss 

• child thrives away from home environment 
• child frequently absent from school 
• child left with adults who are intoxicated or violent 
• child abandoned or left alone for excessive periods 

HANDOUT
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Partners Service Mapping Template

HANDOUT

Partner	name Partner	Description Contact	(number,	
email,	website)

e.g.	Community	Clinic e.g.	Health	services	for	all	
ages,	including	female	
doctors

e.g.	078	979	0586,	
www.example.com
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ACTION PLANNING TEMPLATE

GOALS

OBJECTIVES

TASKS

TIMELINE

RESOURCES

Available: Needed:

EVALUATION

HANDOUT
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Community Resources Template

Name of resource Type of resource 
(institution, 
organization, etc

How is it an asset 
for my project? 

Contact (number, 
email, website)

e.g. The Modern 
School

e.g. Public school e.g. Space for 
training; place to 
recruit or conduct 
outreach

e.g. 078 979 0586, 
www.example.com

HANDOUT
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Risk Assessment for Outreach Activities Template

Step 1 – Identify risks to you, your students and your project when conducting outreach 
based on the list of strategies you came up with. 

Step 2 – Rank risks from step 1 in terms of low, medium or high risk by asking: 

• What/how bad would the consequences be?  
• What is the likelihood of these consequences occurring? 

STEP 3 - Decide on next steps:

• Do the outreach (low risk and benefits outweigh risks) 
• Monitor more closely for a set period before deciding (low risk) 
• Change or adapt outreach activity to reduce risk (medium to high risk) 
• Do not do the activity or stop doing the activity (medium to high risk)

Outreach activity Low risk Medium risk High risk

e.g. Creating a 
Facebook event

X

e.g. Distributing 
flyers

X

HANDOUT
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C4R Social Media Handbook

Social media has changed the way we communicate – both as an organization and as 
individuals. With tools such as YouTube, Facebook, Twitter, blogs and Flickr you can update 
your social channels from wherever you are and share your content instantly with friends 
and followers around the world. 

Social media has given Capoeira4Refugees the opportunity to engage in ongoing 
“conversations” with our supporters. We have been able to extend our community from 
Capoeirstas in Syria, Palestine and Jordan, to the rest of the world. 

Capoeira4Refugees encourages and supports the use of social media by Changemakers to 
connect with other Capoeirstas, fundraisers, supporters, volunteers and more. This 
handbook provides guidance on how to do so effectively and within our guidelines.

Which Social channels to use
Popular social media services include Facebook, Twitter, Instagram, YouTube and 
SnapChat.

How C4R is using Social Media
Social media enables C4R to share what is happening in the camps with the world, but more 
importantly, lets us hear from supporters, donors, fans and friends about what is important to 
them. This “conversation” is what makes social media so different from traditional forms of 
communication.

C4R has several main presences: The capoeira community, NGO’s, humanitarians, 
advocates of sports, philanthropists, etc. 

HANDOUT
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Social Goals and Strategies

1. Share your best content to raise awareness of your project. Our goal is to 
increase awareness of you as a Changemaker, your project and 
Capoeira4Refugees among numerous audiences including donors, volunteers, 
supporters and the Capoeira community. The best way to get our audiences to 
engage with us is to time our content right. Whether it’s sharing a story about a 
young trainer on World Youth Day, or tweeting our support to Team Refugees 
during the Olympic games, our best preforming posts are timed carefully to 
align with what’s going on in the community, the country and the world. 
Everything we do is designed to support Capoeira4Refugees visions and 
values. 

2. Tell your Story. The work you are doing is incredible. Your goal should be to 
promote what sets you apart to encourage supporters to spread your 
message. A good way to do this is to share ‘human interest stories’ about your 
students, trainers, donors etc. Some of Capoeira4Refugees most successful 
stories have come from asking our trainers to describe how they feel when 
they do their work. Try to keep your tone mostly light-hearted and post content 
that shows the personality of your project. You could share highlights from your 
local area and encourage your community to use specific hashtags. 

3. Share Ideas. Our goal is to position our Changemakers as leaders among the 
community by sharing ideas and research stories.  We want you to share 
anything new or interesting that you learn, videos, photos, awards or 
recognitions in order to highlight the great work that you are doing.

4.  Listen. It’s really important to be aware of what your audience is saying about 
your project so you can positively influence it. We track conversations about 
Capoeira4Refugees and respond when necessary to improve future 
communications. 

Tips & Techniques

Anyone can use social media but not everyone can use social media well. It really is 
an art form. Capoeira4Refugees will share tips and techniques on how to get the 
most out of each individual channel in a separate document. We will also support you 
with social media workshops to help you:

1. Define your goals
2. Create a strategy
3. Choose your tools
4. Create your profile
5. Experiment
6. Launch
7. Maintain your presence
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Important Policies  
Social media is an extremely effective tool, both for telling stories about the young people 
you are working with and as a way of communicating with young people. However while 
it brings great opportunities there are also significant risks and it is important that 
guidelines are followed.  
 
Changemakers must be aware of the following:

• One-to-one communication between a worker and a young person should 
normally be avoided, all communication should be in a page or group context. 

• If it is necessary for a worker to communicate with a young person individually, it 
should be through an approved ‘work’ account that a supervisor or approved third 
party can also access and review the conversations. Young people must be made 
aware that any one-to-one communication will be shared in this way. (See 
‘Facebook’ below). 

• Communication should be from a specific account/address known to the young 
people, parents and supervisor. 

• Clear and unambiguous language should be used in all communications. Avoid 
abbreviations that could be misinterpreted. 

• Do not use any comment or picture of a young person without written parental 
permission. 

• Capoeira4Refugees Guidelines on the taking of images must be followed (see 
separate document.  

Tell Us About it
Capoeira4Refugees has a broad audience of donors, volunteers, friends, friends-of-
friends and supporters who all keep in touch with us via social media. Let us know what 
you are doing so we can help expand your reach by sharing it with these individuals, 
and also to make sure we are aware of the news and developments you are sharing with 
your audiences. 
The Changemaker should make use of Social Media in the following ways:

• Contribute original content to his/her own social media platforms or discussion 
forums about his/her own specific initiatives

• By sharing or retweeting content from online platforms from external organisations 
(Media / influentials / NGO’s)
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Best Practices

Be respectful
Anything you post in your role as a Capoeira4Refugees Changemaker reflects on the 
organisation. Be professional and respectful at all times on your social media site. 

Be transparent
Make it clear that you are blogging / tweeting / Facebooking, etc. in your role as a 
Changemaker

Listen
Once again, listening to what your online community are saying is essential to maintain a 
clear and current understanding of what is relevant and of interest.

Be active
Social media requires regular updates to remain relevant. 

Be reactive
One of the great benefits of social media is the ability to share information almost instantly 
with a global audience. Be prepared to move quickly in response to new announcements 
or developments with relevant information on your pages. 

Remember, everything you do online can and will live forever
Think before you post, remembering that anything you share within social media, even 
within a closed network, is not private. 

Respond to comments
Be prepared to accept and respond to comments. It’s also worth noting that not all 
comments will be positive and you must respond to negative comments professionally. 

Separate personal from professional
Balancing your professional and personal social media presences can be tricky, 
particularly if you are an avid user in both. Content that is appropriate and of interest to 
your personal friends might not be appropriate or of interest to your project’s community. 
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Please refer to the following link to access documents listed below: 
https://drive.google.com/open?id=0B-s9JQ9xJ8T9VkVJbWZ6SkRYdjQ

Competency A: 
1) C4R Handbook (A–1 Module 1 Act.1) 
2) Dharma Guide (A–5 Module 1 Act.1) 
3) M&E Presentation (A–5 Module 1 Act.1) 
4) MSC Presentation  (A–5 Module 2 Act.2) 

Competency B: 
1) C4R Child Protection Policy (B–2 Module 2 Act.3)
2) PFA Pocket Guide (B–5 Module 1 Act.1)
3) PFA Presentation For Facilitators (B–5 Module 1 Act.1)
4) PFA Presentation For Fellows (B–5 Module 1 Act.1)

Competency C: 
1) Social Media Fundraising Checklist (C–4 Module 3 Act.2)
2) Social Media Fundraising Interview and Steps (C–4 Module 3 Act.1)
3) Social Media Strategy Checklist (C–4 Module 2 Act.2)
4) Social Media Strategy Tips and Case study (C–4 Module 2 Act.1)

https://drive.google.com/open?id=0B-s9JQ9xJ8T9VkVJbWZ6SkRYdjQ
https://drive.google.com/open?id=0B-s9JQ9xJ8T9VkVJbWZ6SkRYdjQ

